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A must read, full of “best practices,” the book will not only help students apply
classroom knowledge in the field, it will help students acquire the non-academic skills
necessary for successful performance in the world of work.

John S. Duley, Emeritus, Michigan State University

Where most guides to the internship process stay on the nuts-and-bolts level and treat
the placement merely as a path to a good job, Sweitzer and King insist that we pay
attention to the multiple forms of learning. They flesh out their very sound practical
advice with helpful references about theories on everything from learning styles to
citizenship, from adult development to social change. I already own two editions of
the book, but will add this new one to my collection: It’s a gem.

David Thornton Moore, New York University

Whether you are a total beginner or even an experienced caring person, this book will
enable you to become more effective and make a larger difference in the lives of others.

Allen E. Ivey. Emeritus, University of Massachusetts, Amherst

The authors tackle this critical educational experience from an interdisciplinary
perspective. Woven throughout the book are their unique developmental stages, through
which they suggest all interns will pass. In addition, the book pushes students to
understand how their work relates to living in a democratic and social world, one in
which we have responsibility toward ourselves, the clients with whom we work, and the
communities in which we live.

Edward Neukrug, Old Dominion University

The authors have combined their sophisticated experience with some of the best theory
and practice in the field of experiential education.

Garry Hesser, Augsburg College

Internships today are much more than apprenticeships; they are multidimensional
problem solving experiences for students. Sweitzer and King have clearly and thoroughly
provided practical resources on multiple dimensions—academic, personal, organizational,
social, and civic—as well as on the traditional professional dimension of engaged
internship learning. This edition guides the intern to be a 21st century problem solver
by focusing on high impact educational practices and being an engaged learner, and
provides effective tools for managing the internship's ups and downs.

Dwight E. Giles, Jr., University of Massachusetts, Boston
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Foreword

In this fourth edition, the authors continue to increase the capacity of fac-
ulty, staff, and students to see the transformative potential of an internship
as a vehicle for personal, academic, and civic learning and development.
This book also embodies best practices in internships that are consistent
with the roots of experiential education as well as new developments in
cognitive science and student engagement.

In many ways, the science of learning has caught up with intuition
and practice knowledge. Early in the 20th century, John Dewey (and
others) was in the forefront of education reform that would prepare stu-
dents holistically for productive lives as individuals, as workers, and as
civic participants. “The great waste in school,” Dewey wrote in The School
and Society in 1899, “comes from [the students’] inability to utilize the
experience [he/she] gets outside…while on the other hand [the student]
is unable to apply in daily life what…is learn[ed] in school.” Dewey
wanted education that would lead to “embodied intelligence,” or what
we might call transformative learning. What Dewey meant was a kind of
education in which what the student learns becomes part of who they
are—that they are fundamentally changed in the process of education. It
is that transformative potential that comes about through experiential
education provided through internships.

Unlike in Dewey’s time, we now know a lot more about how students
learn. Developments in the cognitive sciences and developmental psy-
chology over the last quarter century have produced an empirically
based science of learning (Bransford et al, 2000). In sum, we know that
“The learner is not a receptacle of knowledge, but rather creates his or
her learning actively and uniquely; learning is about making meaning
for each individual learner by establishing and reworking patterns, rela-
tionships, and connections; direct experience decisively shapes individual
understanding (i.e., ‘situated learning’); learning occurs best in the con-
text of a compelling ‘presenting problem’; and beyond stimulation, learn-
ing requires reflection” (Ewell, 1997).

So, based on the cognitive sciences, what should our teaching and
learning practices look like? They should incorporate approaches that
emphasize application and experience; that emphasize linking estab-
lished concepts to new situations; that emphasize interpersonal collabora-
tion; and that consistently develop cross-disciplinary skills (Ewell, 1997).
They should look like high-quality internships.

xvii

Copyright 2013 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.



The problem, as Derek Bok (Bok, 2008) has pointed out, is that (quite
ironically) educators are not applying the empirical findings on learning
in their practice. This book helps to fill that gap, providing a critical
resource for faculty in any discipline, students in any major, and staff in
any area of the campus to design, implement, and participate in effective
internships.

The authors have done an excellent job of having this edition reflect
the most recent research deepening our understanding of learning and
the importance of experience. The emphasis on engagement in learning,
drawing from the research based on the results from the National Survey
of Student Engagement (NSSE), has led to an emphasis on engaged
learning and high impact practices. High impact practices such as intern-
ships, service-learning, and community-based learning are ones “that
educational research suggests increase rates of student retention and stu-
dent engagement” (Kuh, 2008) in learning. We know from NSSE data that
“…such experiences make learning more meaningful, and ultimately
more useful because what students know becomes a part of who they
are” (NSSE, 2002). Through experience, they are transformed as learners.

Research has also shown us what it takes for an experience to be high
impact. What the authors have done is to offer students and faculty both
a theoretical justification and practical methods for operationalizing those
principles in the context of an academic internship. High impact learning
comes about because of the quality of “real-world application” (Kuh,
2006). It is this quality that contributes to “deep learning” as an outcome:
students are more able to “attend to underlying meaning as well as sur-
face content, integrate and synthesize different ideas, discern patterns of
evidence, apply knowledge in different situations, and view issues from
multiple perspectives” (Laird, 2008). Or as a student in a community-
based course I taught reflectively wrote in his journal, “I have become
more aware of my surroundings, have learned to look more deeply into
the words of writers, and have learned to formulate my own opinions.
Perhaps what I like best about this class is that it synthesized all of my
years of book learning and applied it to why I was here in the first
place. Lately I’ve been having difficulty justifying the cost of my educa-
tion versus what I really learned about what is necessary in living….
I don’t think I ever really knew what it meant until I was trying to incor-
porate my experiences [in the community] with the many readings we
worked with” (Saltmarsh, 2000, p. 52). This is the kind of learning that
comes from experience linked to rigorous academic study, and the
authors offer an internship experience with academic integrity, commu-
nity relevance, and civic development.

Finally, this new edition is timely—we face 21st-century transdisciplin-
ary “wicked problems” that require innovative solutions, collaborative
public problem solving that requires working with people from different
cultural backgrounds and different life experiences and perspectives,
and ways to democratically draw on the assets of the knowledge and
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experience that everyone contributes to learning to building a wider pub-
lic culture of democracy. Internships are a potentially powerful tool in
preparing students to meet these challenges.

When asked about the kind of learning that was needed for the 21st
century, John Abbot, the Director of Britain’s Education 2000 Trust,
replied, “people worldwide need a whole series of new competencies…
But I doubt that such abilities can be taught solely in the classroom, or be
developed solely by teachers. Higher order thinking and problem solving
skills grow out of direct experience, not simply teaching; they require
more than a classroom activity. They develop through active involvement
and real life experiences in workplaces and the community” (Marchese,
1996). Twenty-first century learning requires the transformative power of
experiential education, and the authors have helped bring that power to
the world of internships.

John Saltmarsh, Ph.D.
Co-Director, The New England Resource Center

for Higher Education
Professor, Higher Education Administration
University of Massachusetts, Boston
November 2012
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Preface

Internships have been a part of the landscape of higher education for a
long time. In the helping, teaching, and health professions, they are the
coin of the realm; virtually no program at the undergraduate or graduate
level is without at least one major field experience. Internships are on
the rise in a number of other disciplines as well, including many tradi-
tional liberal arts fields. As internships spread to a wider cross section of
disciplines, they are drawing more attention campus-wide. This book is,
first and foremost, intended as a guide for students and faculty who
want to get the highest return for their effort in the form of learning
(academic, career) and development (professional, personal, civic). And
although it is less transparent to the reader, the book also attempts to
locate academic internships within these emerging and continuing
trends in higher education:

• Engaged Learning, which tells us that students learn best when they
make active connections to and with the material. This long-held
belief in education is being confirmed by emerging neurobiological
research that helps us understand what actually happens in the brain
when people learn;

• Experiential Learning, which tells us that experience is a powerful
teacher, but it is far more successful when it is guided and structured
to maximize learning;

• Education for Civic and Democratic Engagement, which tells us that
every person and every profession has a responsibility to the commu-
nities in which they live and to take an active role in participatory
democracy; and, that colleges ought to focus deliberately on this aspect
of education; and

• High-Impact Educational Practices, which are educational approaches
that have been shown over the last ten years to be effective in pro-
moting student engagement. There is also a growing body of literature
on the pedagogy of these practices—that is, how to maximize their
impact.

In short, the internship is a nearly boundless opportunity for learn-
ing. Like any such opportunity its success depends on the ability of fac-
ulty and program staff to structure and guide the learning and of
students’ ability and willingness to engage the material and the experi-
ence. We also believe that success depends on the ability of the faculty,
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program staff, and students to attend to and engage in the lived experi-
ence of the internship—the current of thoughts, concerns, and emo-
tions that run beneath the surface and more than occasionally rises to
the top. Perhaps because of the sheer number of hours spent at the
internship, the intensity of the work, the prospect of gaining (or not)
entry into a desired field of work, or all of these factors, the affective
dimension of the internship is more salient for students than in tradi-
tional academic experiences; faculty and students ignore it that their
peril.

Our experience in listening to the affective, lived experience and guid-
ing our students through it, as well as listening to faculty, program staff
and students at many other institutions and in many other fields, led us
to conceive of a set of developmental stages, a progression of concerns
through which interns tend to pass in predictable order, although not at
a predictable pace. Knowledge of that progression and of the tasks nec-
essary to move through it helps students, faculty, program staff, as well
as site supervisors in a number of ways.

Over the last several years, that same process of listening has brought
us to a revision of the stages. In previous editions of the book, we have
posited five stages of an internship: Anticipation, Disillusionment, Con-
frontation, Competence, and Culmination. Disillusionment was a term
used to connote a major crisis in confidence for the intern, a sense that
things are going terribly wrong. Confrontation was the term we used for
engaging and addressing that crisis and resolving major problems in the
internship. While this sequence seemed quite common in many intern-
ships, especially those in high stakes, emotionally challenging, highly
personal and interpersonal settings, in some of those placements and in
other instances there were two important differences that we decided to
address in this edtion. The first is that significant problems can occur
before or after the Disillusionment stage. And, some interns were moving
through the internship without experiencing disillusionment. That does
not mean they had no problems; on the contrary, interns can and do
encounter problems at every stage. But they do not all experience the
pervasive sense of disappointment, frustration, and anger that we associ-
ated with the disillusionment stage.

Although the original stage model (DSM-1) recognized those two dif-
ferences as realities of the experience, it did not account for them in the
framework. This led us to reconsider the five-stage conceptual model to
respond to the question: What does the experience of disillusionment look
like in each of the stages? We have, then, shifted our perspective from a
focus on the experiences some were having (to varying degrees) to one
on which all were having. We now posit four stages: Anticipation, Explo-
ration, Competence, and Culmination. In each stage, we emphasize the
need to become and remain engaged in the internship process. Engage-
ment, as we use the term, has two dimensions: engagement as a stance
toward the interns’ experience and engagement with the particular tasks
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and challenges of each stage. Each stage of an internship brings with it
certain challenges, or even crises. When interns engage those challenges,
they meet them head on and take the actions they need to move through
them—not around them. Disengagement, on the other hand, means acting
passively, namely, letting things take their course, hunkering down, wait-
ing it out, or withdrawing emotionally and even physically. Extreme
levels of disengagement can result from a combination of external and
internal circumstances. Some circumstances challenge the limits of an
intern’s knowledge, skills, and internal resources. Some circumstances
are unfair, or even tragic. A disengaged response is perhaps reasonable
and expected under such circumstances; such a response, whether to
major or minor challenges, can also lead interns to feel, over time, like
they are in a hole and can’t get out; this is the experience of disillusionment.

This book has been adopted by a wide variety of helping profes-
sions (which were its original audience) as well as by other academic
disciplines and professions at both graduate and undergraduate levels.
Because the internship also serves different roles across academic and
student affairs programs, student use of this book varies. For example,
in some cases, the students are in a culminating internship, and most
of the specific skill development will have been accomplished earlier in
their academic work, while in other cases, internships and field experi-
ences are woven into the entire program, and skill development
proceeds in tandem. Some students will use this book as part of an
on-campus or online seminar that accompanies their experience (that
is how we use it). But others use it as a self-guide or a resource, select-
ing chapters based on what is important at the moment and communi-
cating with instructors individually though not necessarily meeting in
groups.

Because of this diversity, we have tried to give interns and instructors
as much flexibility as possible in using the book. We have included con-
cepts and examples from a range of professions. We have included
resources for further exploration so that students and instructors can
build on those areas that are of interest and relevance. We have also
provided a wide range of reflective questions at the end of each chapter,
anticipating that students and instructors will choose from among them.
Some of those questions work best for individual reflection and some are
designed for group work. We have also tried to create a book that can be
augmented or supplemented with more discipline- and skill-specific
assignments, publications, and instruction.

Using This Book for Optimal Effectiveness
Our experience has been that students go through the stages in a predict-
able order but often at different rates of speed and emotional intensity.
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Seminar classes tend to cover chapters in sequential order and at particu-
lar times in the internship with a couple of caveats. First, we believe that
students know best what they need to read, so if they want to jump into
the Essentials chapters when they open the book, we honor that. We also
listen carefully to what individual students are saying in class, online, and
in their logs or journals and suggest that a particular student reread a
chapter or skip ahead to future ones as needed.

The book is organized into four sections and the chapters in each
section coalesce around the themes of the sections. The chapters,
though, do not need to be read in keeping with the calendar of the
internship. For example, the first section is Foundations and the chap-
ters that comprise this section (1–4) are sometimes read before the
internship or field experience begins, as part of a prerequisite seminar
or as preparatory reading. Chapter 3 in this section is the first of the
Internship Essentials chapters (Tools for Staying Engaged). The second
section is titled Beginnings, and the chapters that comprise this section
(5–7) pertain to the Anticipation stage. We recommend beginning with
Chapter 5 and then reading the remaining chapters in whatever order
seems appropriate, but doing so before moving on to the next section
of the book. The Essentials chapter in this section is The Learning Con-
tract and Supervision (6), and it may be read as early as pre-internship.
Chapter 7 focuses on helping and service work, and for some interns it
may not be relevant. Similarly, there are chapters later in the book on
the internship site (10) and the community (11) that may be more
appropriate to be read during this stage of the internship.

Section Three, Rhythms (8–11), looks at the challenges that await once
the initial concerns are resolved. In Chapter 8, we introduce the next
stage of the internship: the Exploration stage. Chapter 9 is this section’s
Essentials chapter and offers a variety of tools and approaches for staying
engaged and focused on progress as exploration of the internship unfolds
(Advanced Tools for Staying Engaged and Moving Forward). Chapters 10 and
11 take the intern beyond the initial focus on colleagues and, in some
cases on clientele, and ask the intern to consider issues and challenges
related to the placement site itself and the community context of the
work. For some interns, such as those in a community-organizing agency,
a campaign’s headquarter, or a politicians’ field office, the community is a
more immediate focus; those interns may wish to read this chapter
earlier.

The final section of the book, Crescendos (Chapters 12–14), examines
issues and concerns that are common in the latter stages of the intern-
ship: Competence and Culmination. Chapter 12 deals with issues of capabil-
ity that typically arise as the intern does well in the internship experience.
Chapter 13 is an Essentials chapter and deals with professional, legal, and
ethical issues that the intern may face or learn about during placement.
The final chapter, Chapter 14, guides the intern to end the internship on
a number of levels and in productive, meaningful ways.
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The Fourth Edition
Each chapter of the book has been updated and augmented, but some
particular changes are worth emphasizing:

• Engaged learning is a theme of the book, and in each chapter we dis-
cuss ways to be more engaged with the tasks of the stages and the
internship.

• The possible experience of disillusionment is discussed at each stage,
along with strategies for recovering momentum.

• The opportunities for growth as an engaged citizen and civic profes-
sional are emphasized throughout the book, with a designated section
of exercises at the end of many chapters (Civically Speaking).

• Each of the stage chapters is organized around a chart that serves as
a visual guide to the concerns and challenges of the stage.

• Special reflection exercises for interns who come to the internship
with considerable life and professional experience have been added in
every chapter (for the EXperienced Intern).

• There are four “Essentials” chapters in the book. These tend to be
loaded with information and strategies and are intended as resources
to be consulted throughout the experience—before as well as beyond.

� Chapter 3 focuses on attitudes, values, skills, knowledge, personal
resources, and pieces of information that interns need as they begin.

� Chapter 6 focuses on the critical components of the Learning Con-
tract and Supervision Plan.

� Chapter 9 offers a set of advanced techniques and tools for dealing
with issues and challenges that tend to arise a bit further in the
internship.

� Finally, Chapter 13 is a comprehensive treatment of legal, ethical,
and professional issues.

With Special Appreciation
What keeps us coming back to this book, and to its revisions, is not only
the evolution of our ideas which take place in the context of reading and
reflecting on the work of the scholar practitioners in the field, but the
many conversations we have had with students, colleagues, and site
supervisors. Our professional lives are enriched by our contact with fac-
ulty and staff in human service and counselor education, civic and demo-
cratic engagement, and experiential education. Those spheres overlap, of
course, and so rather than try to list individuals by their affiliations we

xxv
T H E S U C C E S S F U L I N T E R N S H I P

Preface

Copyright 2013 Cengage Learning. All Rights Reserved. May not be copied, scanned, or duplicated, in whole or in part.



simply extend our thanks and appreciation to those scholars, some of
whom we have yet to meet, and colleagues who continue to inform our
thinking: Gene Alpert, Richard Battistoni, John S. Duley, Janet Eyler,
Andy Furco, Dwight E. Giles, Jr., Georgianna Glose, Jackie Griswold,
Garry Hesser, Jeff Howard, Mark Homan, Allen Ivey, Jenny Keyser,
Susan Kincaid, Pam Kiser, Ron Kovach, George Kuh, Heather Lagace,
Ed Neukrug, Tricia McClam, Lynn McKinney, Diane McMillen, Lynne
Montrose, David Thornton Moore, Trula Nicholas, Roseanna Ross, John
Saltmarsh, Marianna Savoca, Rob Shumer, Nancy Thomas, Vicky Totten,
Mike True, Jim Walters, Marianne Woodside, Ed Zlotkowski, Karen
Zuckerman, and colleagues over the years in the human service educa-
tion programs on our campuses.

We recognize the contributions of national organizations such as the
National Society for Experiential Education (NSEE), the National Organi-
zation for Human Services (NOHS), and the Association of American
Colleges and Universities (AACU). They have been inspiring professional
homes for us and have provided us with forums to learn as well as pres-
ent and discuss our ideas. We thank our many colleagues in these orga-
nizations and those who have attended our workshops, shared ideas with
us, and reviewed and published our work.

Many reviewers over the years contributed their time and expertise to
making this a better book, providing thorough reviews, astute insights,
and valuable suggestions at various stages in the writing process. We
appreciate the contributions of Eugene Alpert, The Washington Center
for Internships and Academic Seminars; Deborah Altus, Washburn Uni-
versity; Peggy Anderson, Western Washington University; Montserrat
Casado, University of Central Florida; David Cessna, past president of
the Cooperative Education and Internship Association (CEIA); Robert
Fried, Northeastern University; Janet Hagen, University of Wisconsin–
Oshkosh; Marcia Harrigan, Virginia Commonwealth University; Jill
Jurgens, Old Dominion University; Heather Lagace, University of Hartford;
Linda Long, SUNY Corning Community College; Roberta Magarrell,
Brigham Young University; Tricia McClam, University of Tennessee;
Lynn McKinney, University of Rhode Island; Susan Membrino, currently
with Bank of America; Punky Pletan-Cross, currently with Hale Kipa, Inc.;
Vicki Christopher Rybak, Bradley University; Tom Struzick, University of
Alabama; Stephen Waster, University of Wisconsin–Milwaukee; Gardine
Williams, Ferris State University; Iris Wilkinson, Washburn University;
and Laura Woliver, University of South Carolina–Columbia. Special rec-
ognition and appreciation are extended to Dwight E. Giles, Jr., University
of Massachusetts–Boston, and Garry Hesser, Augsburg College, for the
ways in which their reviews have shaped our thinking and the direction
of our work in important ways.

We thank the following reviewers for their contributions of expertise
and time to this edition: Connie Boyd, Genesee Community College;
Melinda Blackman, California State Fullerton; Pat Lamanna, Dutchess
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Community College; Lorraine Barber, Community College of Philadelphia;
Joseph Adamo, Cazenovia College; Sharon Jones, University of Georgia;
and Nancy Anderson, Warner University.

In addition, our heartfelt thanks go to Professor Steve Eisenstat of
Suffolk University School of Law for giving generously of his time and
expertise to the chapter on legal issues and to Professor Mark Homan of
Pima Community College for his continuing contributions to our under-
standing of communities.

Our appreciation goes to the staff at Cengage. Seth Dobrin stayed
with us during times of transition for us and for the publishing industry.
As this book goes into production, Seth has moved on to new profes-
sional challenges and we wish him the very best. Amelia Blevins,
worked with us through the final editing and production process. In
addition, we thank Matt Ballantyne, Don Schlotman, Brenda Carmichael,
Ronald D’Souza, Bob Kauser, Judy Inouye, and Charoma Blyden. Our
families and friends who have patiently waited for the completion of
this edition, give meaning and depth to our lives and inspiration to our
work, so thank you and love to Skip and Betty Sweitzer, Sally Sweitzer
and Britt Howe, and Phyllis and Dave Agurkis, Deb Allen, Jeff and Judy
Bauman, Stephanie Chiha, Cynthia Crosson, Angela Romijn Mazur,
Mary Ann Hanley, Anita Hotchkiss, Margot Kempers, Regina Miller,
Peter Oliver, Ken Pollak, Bev Roder, Kathy Callan Rondeau, Gin Sgan,
Nancy Thomas, and Mary Jean Zuttermeister. Our partners in marriage,
Martha Sandefer and Peter Zimmermann; Fred’s nephew, Freddy
Sweitzer-Howe; and Mary’s son, Patrick Zimmermann, as well as Max,
Ravi, and Misty, are among the most special blessings in our lives.
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C H A P T E R 1

The Lay of the Land
Education is revelation that affects the individual.

GOTTHOLD EPHRAIM LESSING, 1780

I’ve never learned as much as I did in this internship,”
and, “I learned more in one semester that I did in all my
years of classes.”

STUDENT REFLECTIONS

Welcome to Your Internship
You are beginning what is, for most students, the most exciting experi-
ence of your education. Chances are you have looked forward to an
internship for a long time. You’ve probably heard your share of
stories—both good and bad—from other, more experienced students.
And while you may be in the minority on your campus in conducting
an internship, you join virtually thousands of interns all over the coun-
try. An internship is an intensive field experience, and often a critical
component of many academic programs. Internships are conducted in
social service and corporate settings, government offices, high tech
industry, and research laboratories, to name a few. It’s also important
to know that there are other kinds of field-based learning experiences,
including co-op education, service-learning and course-related practica;
and there are other terms by which internships are known, such as
field work and field education. We will use the term internship in this
book to refer to those learning experiences that involve receiving aca-
demic credit for intentional learning at an approved site, under approved
supervision, for at least eight hours per week over the course of a
semester. Internships are growing in popularity on college campuses
and have been recognized as a “high impact practice (HIP),” something

3
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that, when done well, promotes high levels of engagement, learning,
and development (Kuh, 2008).

A Few Basic Terms
Although internships exist at many colleges and universities, different
language is often used to describe the various aspects of the experience
and the people associated with it. For example, the term supervisor some-
times refers to a person employed by the placement site and sometimes
refers to a faculty or professional staff member on campus. So, at the risk
of boring those of you who are very clear about these terms, we take a
moment now to be clear about what we mean by them.

• Intern This is the term that refers to you, the student who is at the
site to learn through an internship, even though you may not be called
an intern on your campus.

• EXperienced Intern This term refers to those of you who bring consid-
erable life experience or prior internship experience to this internship.

• Placement or Site This term refers to the place where you are con-
ducting your internship. Sites can vary quite a bit, ranging from art
museums, K-12 schools, universities, social service agencies, large or
small businesses, or court houses, just to name a few. Through the
process of finding a placement, you probably are aware of the incred-
ible variety of opportunities that exist in the community.

• Campus Supervisor(s) or Instructors These terms refer to the faculty
or professional staff member on your campus who oversees your field

THINK About It

Make It High Impact!

George Kuh (2008) and his colleagues have made an extensive study of
student engagement and the practices that promote it. They have identi-
fied a number of practices that can lead to student engagement and suc-
cess, but emphasize that they must have six key characteristics to be high
impact practices (O’Neill, 2010). As you read them below and as you
make your way through this book focusing on each of them, you’ve got
yourself a high-impact internship in the making!

• Effortful with purposeful tasks requiring daily decisions

• Including quality feedback

• Opportunities to apply your learning

• Opportunities for reflection

• Building substantive relationships

• Engaging across differences

4
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placement. These are the people who may have helped you find the
placement, who may meet with you individually during the semester,
visit you at the site, hold conferences with you and your supervisor,
conduct a seminar class for you and your peers, evaluate your perfor-
mance, or do all of the above. It is possible for more than one person
to fill these roles. Even though they may go by different titles on var-
ious campuses (internship coordinator, seminar leader, supervising
professor, facilitator, and so on), for simplicity’s sake we will use
campus instructor or campus supervisor to refer to all those roles.

• Site Supervisor Your site supervisor is the person assigned by the
placement site to help ensure your learning. This person meets regu-
larly with you, answers your questions, guides you in your work, and
gives you feedback on your progress. Most placements assign one site
supervisor to one student, although in some cases there may be more
than one person fulfilling these functions. Some academic programs
use the term field instructor to describe this person in order to empha-
size the educational (as opposed to managerial) nature of the role.

• Co-Worker This term refers to the people who work at your place-
ment, regardless of their title, status, or how much you interact with
them. If there are other students at the site, from your school or some
other school, they are functioning in the role of co-worker when you
are at the placement site.

• Clients, Population, and Clientele These terms refer to the people
who are served by your placement site or with whom the site does
business. Given the wide variety of internships, it is not possible to use
one term that works in all settings. For example, in human or social
service settings, the term clients is very common, but the people served
are also called customers, consumers, residents, students, or patients,
depending in part on the philosophy of the site and the nature of the
work. Other organizations, such as advertising agencies or public rela-
tions firms, have clients as well, although of a different nature and with
different needs. Still other settings, such as business or retail, use the
terms customer or consumer more commonly. We will use the terms cli-
ents, population, and clientele to refer to these individuals and groups.

What Can You Learn from an Internship?
It gives meaning to everything you have learned and makes practical
sense of something you’ve known as theoretical.

STUDENT REFLECTION

In our experience, most interns approach their experience excited
about what they are going to do and what they hope to learn. And yet,
paradoxically, they also typically underestimate the learning potential of
the internship. They may be excited about honing professional skills,
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developing career opportunities, or trying out theories they have learned.
An internship can do any or all of those things, and so much more. As is
suggested by the title of this book, we view a successful internship as one
that facilitates three significant dimensions of your development: per-
sonal, professional, and civic. You enter the internship at different points
in your development in these three dimensions, based on life and work
experience; with care and attention you can (and we hope you will)
enhance your knowledge, skills, attitudes, and values in all three
dimensions.

Personal Development
The internship is an opportunity for intellectual and emotional develop-
ment that may be important for your internship but will also be impor-
tant in your life, whatever path you choose. For one thing, the internship
offers an opportunity to develop qualities such as flexibility, sensitivity,
and openness to diversity that are critical to your success as a profes-
sional, a family member, and a citizen. For another, if you give yourself
a chance, you can learn a tremendous amount about yourself during this
internship. The experience can be a powerful catalyst for personal
growth, providing opportunities to develop a sense of your potential
through work under the supervision of experienced and qualified super-
visors. There will be opportunities to accomplish tasks independently and
test your creative capacities while doing so. In Chapter 4 we will elabo-
rate on the dimensions of self-understanding that are available to you in
an internship, and you will learn more in Chapter 12 about what makes
an internship fulfilling.

Professional Development
Some students enter an internship primarily for career exploration. They
may be studying a traditional liberal arts discipline such as sociology, his-
tory, political science, or psychology and want to see some ways in which
those disciplines are put into practice. For other students, the internship
is the culminating academic experience in a highly structured and
sequenced set of courses and field experiences and can be a chance to
pull together and apply much of what they have learned. And, of course,
there are internships whose purpose is some combination of these two.
For everyone, though, the internship is a chance to take the next step: to
acquire more of the knowledge, skills, attitudes, and values of a profes-
sion or an academic discipline and to explore how well they fit with per-
sonal interests and strengths.

The internship also affords you the opportunity to understand the
world of work in a more complete way than you do now. It is an oppor-
tunity to become socialized into the norms and values of a profession
(Royse, Dhooper, & Rompf, 2011). Even if you have had full-time jobs or
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careers, presumably your internship is taking you into an area in which
you have little professional experience at this level. Internships are often
described as a time when theory is applied to real-life settings; we believe
that the relationship between theory and practice is more complex than
that. The internship is a chance to develop the relationship between theory
and practice, for each should inform the other (Sgroi & Ryniker, 2002).
According to Sullivan (2005), professionals excel at the art of what he
refers to as practical reasoning, which literally means reasoning in and
about practice. Professionals must move with fluidity between their
understanding of theory and the real, human situations that they face in
their work (which do not always quite conform to the predictions of theo-
ries). This movement is not easy; theory is abstract and relatively objec-
tive, whereas the human context of your work is entirely subjective and
concrete. Your experience will help you see where the theories do not
quite apply or where you need to search for a new theoretical model to
help you. Thus, theories are transformed through their application, and
you will be actively involved in that process as an intern. Try not to
worry about how complicated this might sound! It happens every day in
the workplace and interns do it all the time without realizing it.

Many internship programs also emphasize academic learning, that is,
the applied learning of a particular academic discipline. Internships are a
wonderful opportunity for this sort of learning, and in some internships it
is the primary purpose. Whether your primary goal is to enter a profes-
sion or to explore a discipline as deeply as you can, there is an academic
component to your learning. There are also important essential abilities
that can be strengthened in an internship that go beyond or cut across
professions and academic disciplines. The ability to look critically at
information, to think creatively, and to look at issues from multiple view-
points are essential abilities, as is the ability to communicate clearly both
verbally and in writing. Solving problems and working in teams are abili-
ties that will serve you at home, at work, and in the community. Many of
these abilities are traditional outcomes of what is referred to as a liberal
education (Crutcher, Corrigan, O’Brien, & Schneider 2007); they are also
critical components of many professions (Lemann, 2004). You may have
studied some of them in your undergraduate general education courses;
indeed, this is often where important foundations are laid. But if they are
not also encouraged and developed in the context of your major area of
study, they will have far less effect on you (Crutcher et al., 2007).

Civic Development
You may have been wondering for a while now what this term means and
why it joins personal and professional in the title of this book. Well, in our
experience, students approach the internship with a wide range of expo-
sure to and understanding of the term civic. For some, the term civics con-
jures up topics, such as the branches of government and the legislative
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process, and seem largely irrelevant to college, not to mention an intern-
ship. For others, depending on their life experience, choice of major, or
the college they attend, the notion of civic is more robust. Even so, this
aspect of an internship may be overshadowed by the expected personal
and professional dimensions. Also, placement sites vary in their explicit
emphasis on the civic domain of their work and yours.

We invite you to consider civic development as the development of the
personal and professional capacity for participation in a healthy democ-
racy (Colby, Erlich, Beaumont, & Stephens, 2003; Howard, 2001). The
need for college students to acquire knowledge, skills, attitudes,
and values that will allow them to enter the workforce and to function as
productive citizens in a democratic society has drawn a good deal of atten-
tion on college campuses across this country (National Taskforce, 2012).
Importantly, these essential abilities need to be cultivated early and
often, and in active engagement with communities.

THINK About It

Re-Imagining What It Means to “Be Civic”

Maybe our discussion of the term civic so far seems vague, abstract, or
unfamiliar to you. If so, we encourage you to take a moment and think
about some of your experiences which are good examples of the term as
we are using it. Remember that “participation” is an active word. Partici-
pating may require knowledge and skill, but it also requires action. Here
are some examples of civic participation:

• Signing a petition to lower the speed limit on your street

• Working for a political campaign because you believe the candidate
can really make a difference

• Voting in an election in which you understand the issues

• Serving on a committee in your town, school, or office

• Advocating on behalf of local farmers during a drought

• Making a sincere effort to understand the views of people who dis-
agree with you

• Community organizing to collect donations for victims of natural
disasters

Your campus, whether it is a physical or virtual one, probably offers
opportunities for civic participation as well. For example:

• An office of volunteer services

• A service-learning center or service-learning courses

• Student government associations

• Green campus initiatives
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Aspects of Civic Development in an Internship
An internship can be a vehicle for civic development in two ways:
The internship can help you develop knowledge, skills, attitudes,
and values that will make you become a more responsible and contrib-
uting member of your community and society regardless of where
you live and what you choose to do for your life’s work; and the
internship can help you become what William Sullivan calls a “civic
professional” (Sullivan, 2005). Because this is an aspect of the intern-
ship that in our experience is the least well understood by many
interns, we spend some time elaborating on these two aspects of civic
development.

Regardless of what profession you enter, or even whether you enter a
profession at all, the internship is an opportunity for you to learn some of
what will help you participate fully and productively in your community.
Several authors have written about the various aspects of civic learning
(Battistoni, 2006; Colby et al., 2003; Howard, 2001; National Taskforce,
2012), and we will discuss them in more detail when we discuss your
Learning Contract, but here are a few examples. Civic knowledge might
mean learning not just about the challenges faced by the people your
profession serves, but about some of the historical and current social
forces that bring about those challenges. It might mean, for example,
learning that people who are hungry, poor, or underemployed are not
necessarily lazy or unintelligent, but that their condition results at least
in part from social conditions over which they have no control (Godfrey,
2000). Civic skills might mean learning how to advocate successfully for
change in a workplace, a neighborhood, or a community to make condi-
tions there more equitable. And civic attitudes and values might include
the belief that understanding social issues is an obligation for everyone,
not just those in politics or journalism.

A civic professional is someone who embraces and intentionally
attempts to understand the human context of the work. For some profes-
sions, such as the helping professions, this context begins with the indi-
vidual. For all professions, however, it includes a broad and complex
social context of families, diverse cultures, communities, and political
dynamics. A civic professional is also someone who understands the pub-
lic relevance of the profession. To quote William Sullivan, “To neglect for-
mation in the meaning of community, and the larger public purposes for which
the profession stands, is to risk educating mere technicians for hire in place of
genuine professionals” (2005, p. 254). Each profession has an implicit con-
tract with society. Some professions exist only to serve society, and they
are funded largely by society because of the public value placed on that
service. Even those professions, however, must grapple with the nature of
their social mission or contract. For example, there is a history of debate
within the field of criminal justice about whether its primary purpose is to
protect society in the short term by incarcerating, monitoring, and/or
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